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1.- Presentation 

 
Mobility has become one of the key points in the process of higher education 

training for everyone. For decades, universities have recognised that mobility is 

an opportunity not only for personal development but also for international co-

operation between individuals and institutions as was set out in the latest 

Ministerial Summit of the Bologna Process (Louvaine, 2009). That explains the 

urgency and need for this course which furthers that objective, all the more so in 

situations in which student mobility had not previously been promoted. 

 

This course is one of the products of the work carried out in the ACTIVE ASIA - 

Europe Credit Transfer in Virtual and Distance education project, under the 

auspices of the European ERASMUS MUNDUS programme, which is funded by 

the European Union.  

 

It has been co-ordinated by the UNED (Spain), and the following European higher 

education institutions have participated: UNED (Spain); IPL (Portugal) and CNED  

(France), AIESAD, Euro-Latin-American network and, from Central Asia, the KNU 

and KSTU, both from Kyrgyzstan. 

 
 
2.- The end-users of the Course of Virtual Mobility Management 
in Post-graduate Courses 

 

Target Audience Pre-requisites 
 

 

Co-ordinators, 
administrators, and 
post-graduate level 
university lecturers 

 

 Know-how in the planning and design of post-
graduate courses 
 Working knowledge of telematic supports 
 Basic knowledge of distance methodology 
 

 



 
Study Guide 

Active Asia. Agreement n. 2007-2309 MUN-MUNB41  ll 
 

        3

3.- Aims of the course 
 
The aims of the course are to enable participants to: 
 
 

 

 

 

 

 

To do so, it will be necessary to: 

 

 Know what virtual mobility is, what it consists of and what it can offer 

students and teachers. 

 Incorporate virtual mobility into the syllabus of distance programmes. 

 Identify and manage the tools which back up all virtual mobility 

proposals. 

 Plan and manage virtual mobility programmes.    

.    

 
4.- Scheduling the course 
 
This course is designed to have 3 ECTS - the equivalent of 75 hours of study. 

This plan is based on approximately 19 study hours per week over 4 weeks. 

 

The learning process is programmed as follows: 

 

 

 

 

 

 

 

 
 recognise that virtual mobility is an essential tool for the 
internationalisation of higher education institutions in order to create 
virtual learning areas which are accessible from anywhere in the 
world. 
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Learning activity  

Timing Content 

Reading and study of the content 36 hours (12 hours 
per block) 

Carrying out the activity 20 hours 

Communication  

Participation in forum 6 hours  

Participation in chat 2 hours  (2 sessions 
of 55 minutes) 

Assessment  

Objective online test 1 hour  

Design of a virtual mobility proposal 10 hours 

Total 75 hours 

 

 
5.- How the online course is organised: the virtual platform as an 
area of content, study and interaction 

 

All interaction and learning areas of this course have been designed for, and are 

stored on, telematic support which has been specifically created to host not only 

programme content but also the essential areas of interaction for reaching the 

goals of the course.  

 

The areas and tools with which are available to students are 
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Main page of the course 
 
Here, the course is introduced and we have the different icons 
which give access to each tool and page of the programme. 

 

Study area 
 
Here we have the exact instructions for 
studying the content of each of the 
modules and accessing the document and 
resource centre, which is essential for 
completing the course. 

 Communication Area 

This brings together the 
synchronous and asynchronous 
communication tools making it 
easier for students to get in touch 
with teachers and other students. 

Assessment Area 
 
This includes the activities which should 
be carried out, guidelines, deadlines, 
delivery method and feedback. The online 
test is also found here. 

Calendar 
 
This tool gives all the necessary 
information for scheduling study 

Other areas 
 

This platform should offer other options to help 
the student learn, such as tutoring, search engines, 
FAQs, glossary etc. 
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Tutor/teacher - student communication 

 

Interaction with students will take place solely via the communication tools of the 

virtual platform. This is organised with both asynchronous communication 

(depending on the student’s possibilities) and asynchronous communication by 

means of chatrooms, in mind. 

 

What do each of these communication tools offer? 

 

Asynchronous Communication 

 

E-mail 

 

This will be the main communication channel for contact between teachers and 

other students. 

 

This tool is relevant since it is the main resource for establishing and maintaining 

contact with anyone in the course, particularly on a one-to-one basis for clarifying 

doubts, transmitting information, material etc. 

 

Forums 

 

This interaction tool is organised in three different formats:  

 

� The main forum, where instructions and general information about how the 

course is progressing will be published. Content will be related to 
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organisation, administration and academic issues - basically anything 

which will aid students in their learning process. 

� Course content, in each thematic block a forum will be opened where 

related topics can be aired and discussed. The teacher of each block will 

be responsible for putting forward topics and moderating debates. These 

are open areas in which, with the participation of all involved, content can 

be enriched, doubts clarified, new points of view aired, new relevant 

material added etc.  

� Students, an area which opens itself up to the interaction between 

students. This is not limited exclusively to course-related topics but rather it 

is an open space for agreeing on topics, joint projects, co-operation, etc. 

 

Synchronous Communication 

 

E-conversation or chat room 
 

This plays a vital role in that it makes it possible for all participants to have direct 

and synchronous interaction. At least two sessions should be with a member of 

the teaching team to allow everyone to debate the proposed topics. 

 

At the same time, these rooms are open for students to interact openly whenever 

necessary.  

 

Tutorials 

 

In line with this methodology, two-way communication is essential so that there 

can be feedback and specific goals can be reached. For that reason, tutorials are 

fundamental to this system: they reassure students that they are not alone as 

teachers are always available to help in the learning process and give support 

when necessary. The idea is to establish a two-way relationship so each 



 
Study Guide 

Active Asia. Agreement n. 2007-2309 MUN-MUNB41  ll 
 

        8

participant can receive the tutoring, back-up, and guidance they need for each 

aspect of the course.  

 
 

6.- Context 
 
The European Union has been working on and emphasising the importance of the 

organisation and systematization of teacher, student and researcher mobility at a 

university level for more than two decades. They are considered a key element 

which will strengthen the political union of the EU itself. As proof of that we can 

observe that since the 1970s, insatiable work has been carried out in order to put 

in place the means for freedom of movement for all professionals and students as 

future professionals.  

 

The first breakthrough was in 1976 with the “First European Community Action 

Plan for Education”, which was key to making it possible to spend a period of time  

studying at a foreign university with the backing of higher education co-operation 

programmes1. It was the first time student mobility had been promoted although 

we would have to wait 10 years for the creation of the first student mobility 

programme: ERASMUS (European Community Action Scheme for the Mobility of 

University Students), which was created in 1987 to “improve the quality and 

strengthen the European dimension of higher education stimulating cross-border 

communication between universities, encouraging mobility in Europe and 

improving transparency and full academic recognition of studies and diplomas 

throughout the Union”. During the first year, 3,244 students took part and today 

that number has reached over one million from all over Europe. Despite the 

success reflected in these figures, we still have not reached mobility for 10% of 

the student population. Undoubtedly, these data reflect a more than satisfactory 

                                                 
1  García Aretio, L.; Ruiz Corbella, M. (2006) La política educativa. En: Galindo Martín, 

M. A.; Fernández Jurado, Y. (coord.) Política socioeconómica en la Unión Europea. 

Madrid: Delta Publicaciones, 267-290 pp. 
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development in the programme and augur well for the future as regards meeting 

the goal of creating a Europe of mobility. At the same time, new formulae must be 

developed to work towards the education of all citizens.  

 

It must be remembered that mobility as a basic principle of university education, is 

mentioned in Bologna Communiqué (1999), where there is a specific reference to 

“promote the mobility of students, teachers and researchers, ensure high quality 

teaching and incorporate the European dimension into higher education” as well 

as acknowledging periods of training and projects undertaken in a general 

European context. 

 

Without doubt, from the outset is has played a fundamental role in the creation of 

this new European Higher Education Area. Proof of that is that in the following 

communiqués (Prague, 2001; Berlin, 2003, Bergen, 2005, London, 2007, 

Louvaine, 2009) it is again mentioned as a reflection of quality and innovation in 

these institutions, while at the same time it is a guarantee of mutual recognition 

between different cultures, the consolidation of linguistic and technological skills 

and a tool for improving job prospects.  

 

It would be precisely in the latest EU Education Ministers´ meeting where a new 

perspective would be given to “mobility”, describing it as a key factor and the 

basis of the social responsibility of each and every institution since it is the 

means of guaranteeing equal opportunities and also cultural and linguistic 

diversity etc., in as much as it strengthens the social, cultural and economic 

development of our societies.2. Without doubt the visibility and appeal of 

European Higher Education will depend upon the internationalisation of our 

universities. Europe must be involved in higher education in other parts of the 

                                                 
2  (2007) Key issues for the European Higher Education Area – Social Dimension and 

mobility.  



 
Study Guide 

Active Asia. Agreement n. 2007-2309 MUN-MUNB41  ll 
 

        10

world, so it must encourage exchange, co-operation and student, teacher and 

researcher mobility.   

 

All these student mobility programmes are working together to bring about a 

European educational area which ensures co-operation between different 

university systems while:  

   

� strengthening the European dimension of education; 

� making it easier to access Europe’s educational resources from anywhere 

in the world, while at the same time promoting equal opportunities in all 

fields of education;  

� favouring the intercultural dimension of education;  

� encouraging co-operation and mobility in education (promoting exchanges, 

distance learning, etc.), and also seeking to eliminate barriers in this 

regard; 

� favouring innovation when it comes to teaching practice and materials, 

particularly with the use of new technologies. 

   
The relevance given to this principle by the European Union is evident from 

support which the European Council of Nice (2000) gave to a mobility action plan. 

This initiative, coupled with the communiqué of the European Council of Lisbon of 

the same year emphasises that mobility is one of the aims for education for 2010 

given that it enriches the learning experience, stimulates the transfer of 

knowledge and has a positive influence on the job market.3  

 

One year later the Recommendation 2001/63/CE which deals with mobility of 

students and people in training was adopted to create a framework to promote 

political co-operation for consolidating mobility. The aim was to eliminate the 

barriers to mobility as well as making sure people involved were better prepared, 

well received and their studies in another institution were acknowledged. At the 

                                                 
3  COM (2005) 450 cross-border mobility in the Community for education and training. 
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same time, in the European Council in Barcelona (2002), it was included as one of 

the European programme’s 13 aims. This proposal was later engrained in the 

European Mobility Charter (2005) in which the basic criteria to be taken into 

account when planning and developing mobility and its relevance for European 

strategy, are established: “mobility in the context of education and training is part 

of the free movement of people – a fundamental freedom established in the 

Treaty - and it is one of the principal objectives of the activity of the European 

Union in the field of education  and professional training. It is an essential tool for 

establishing the European Education and Training Area, as well as increasing 

awareness of Europe”4.  

 

The principle of mobility has been firmly established and undoubtedly the 

favourable welcome which this proposal received and its successful development 

have been the key to these mobility programmes opening up to other geographic 

areas. Latin-America, North-America, Asia etc., have now become targets for 

student and teacher mobility programmes which are being developed in the EU. 

This success however should not be limited to geographic and inter-sector 

mobility. It must be extended considerably and to do so any type of mobility 

should be valued as an enriching factor in all training programmes and a clear 

example of quality in higher education.5 

 

The in-class initiatives and experiences which have been developed over the past 

few years are helping to overcome these difficulties and problems. Without doubt, 

it is vital to systematise and expand these initiatives so that higher education 

                                                 
4  Recommendation of the European Parliament and European Council regarding cross-

border mobility in the Community for education and training: European Mobility Quality 

Charter, p. 8. 
5  COM (2006) Communication from the Commission  to the Council and the European 

Parliament ‘Delivering on the modernisation agenda for universities: educations, research 

and innovation’ Brussels, 10. 5. 2006 
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institutions can become more involved in the processes of mobility, exchange and 

recognition and to make the related academic and administrative processes more 

flexible. On the other hand, it should not be forgotten that post-graduate studies 

will become one of the distinguishing elements of the university offer, becoming 

more and more important both in quantitative and qualitative terms. This means 

that mobility in higher education has become a key competitive factor for 

the great scientific regions of the world - a fundamental factor in the 

development of higher education institutions. To sum up, a fundamental 

indicator of quality and international visibility for each centre.  

 

To reach this objective, it is necessary to give a higher profile to the debate about 

curricular structures and their flexibility, performance indicators, content and 

procedural quality, the degree of consensus when setting study credits at a 

supranational level, the recognition of learning achievements etc. The decision of 

whether or not to take part in this dynamic, to progress towards a common higher 

education area, rests primarily with the higher education institutions themselves 

and, as such, it is essential that models of good practice be circulated to improve 

the current situation. In that vein, European universities have come a long way 

along the road to building a European Higher Education Area and have acquired 

rich and valuable experience which can help other institutions which are just 

starting out on their quest to reach this goal. This makes the course all the more 

relevant today. Receiving the necessary training to take on the design and 

launch of mobility is the first essential step on the road to making this 

responsibility of higher education a reality. Virtual mobility is, in that sense, an 

option which guarantees equal opportunities for all and at the same time adds the 

learning of innovative skills to the training process of all citizens.   
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7.- Course content 

 

This programme is designed in three thematic blocks which must be followed in 

order thus ensuring that the student can understand and learn the necessary 

material.  

 

 Module I - Student mobility: classroom-based mobility - virtual mobility 
 
 Module II – Organising virtual mobility  
 
 Module IIl - The methodological design of virtual mobility 

 

� Module I. Student mobility: classroom-based mobility - virtual mobility  

One of the recurring goals in the reports of the different international organisms 

which deal with higher education is that which deals with improving student 

mobility. In a globalised society it is a must for each higher education institution to 

give thought to cross-border dimension of its syllabus, and, therefore, it must 

reflect on the significance and importance of mobility in the current scenario. If we 

take the promotion of physical mobility as a given we must also consider virtual 

mobility and promote it on the stages of virtual learning not least because it is an 

expression of equality.  Understanding what it is and the possibilities it offers all 

students is step one and afterwards we must gauge the advantages it affords but 

also the restrictions which come with it.  To sum up, analysing and going into 

more detail in all these areas as well as discovering and assessing virtual mobility 

experiences in different sectors, is the key to coming to terms with this first 

module.   

 

Aims  

 

- To define the concept of “mobility”. 

- To identify the conditioning factors in mobility. 
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- To distinguish between student mobility in different contexts: classroom-

based and virtual. 

- To specify what the problems, challenges and possibilities of all types 

virtual mobility are. 

- To highlight the advantages and disadvantages of virtual mobility. 

- To assess how complementary virtual mobility and physical mobility are.  

 

Outline 

 

Student mobility 

1.1. Previous experience of a “mobility” proposal 

1.2.What we understand by “mobility” 

1.3.Virtual mobility  vs physical mobility  

1.4. The potential of virtual mobility 

1.5. Limitations to virtual mobility 

1.6. Virtual mobility projects 

 

Core text 

 

Ruiz Corbella, M.; Álvarez González, B.; Collado, J. (coord.) (2010) Academic 

wayfarers. Asian-european initiatives in virtual mobility. Guide for Virtual Mobility 

in Higher Education.  Madrid: UNED. 

 

� Module II.  Organising virtual mobility  
 
Any design for virtual mobility must follow a series of essential stages to ensure its 

success. Each of these is significant in that it is key to understanding the whole. 

For that reason any virtual mobility co-ordinator must have the necessary training: 

to know each of the stages in depth, to develop and apply the appropriate 

instruments which are found in each stage, and also to identify the players which 

have a role in each stage and their responsibilities.   
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This Module, which has a more practical content, has the goal of identifying the 

aims and material of each of the stages which make up the virtual mobility design. 

For that reason, participants should read over the course first and then when 

reading for a second time, draw up a work plan which includes all the stages and 

tools needed in this process of virtual mobility, taking note of the object and 

content of each stage, the instruments which are used and the agents which are 

involved.  

 

Aims 

 

- To identify the functions and responsibilities of each group involved in virtual 

mobility. 

- To specify the tools which make this mobility possible. 

- To identify the aims and content of each stage of the virtual mobility process. 

 

Outline 

 
Target groups for Virtual Mobility 

1.1. Institutions involved in the development of Virtual Mobility 

  1.1.1. Home university 

  1.1.2. Host university 

 1.2. Students 

Virtual Mobility organisation 

 2.1. The ECTS credit model 

  2.1.1. Essential characteristics 

  2.1.2. Essential documents to implement Virtual Mobility 

2.2. Stay at the host university 

 2.2.1. Institutional interlocution 

2.3. Welcoming plan for virtual exchange students 

2.4. Bilateral agreement 
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2.5. Course catalogue and postgraduate courses selected for Virtual 

 Mobility 

2.6. The role of the teacher in a virtual learning environment 

2.7. Planning of the exchange calendar 

2.8. Selection of postgraduate students 

2.9. Introductory language course, background of the syllabus and 

 methodology 

2.10 Virtual Mobility support unit 

2.11. Registration cost for Virtual Mobility courses 

2.12. Call for scholarships 

2.13. Information and support centres 

2.14. Evaluation of Virtual Mobility experiences 

Virtual Mobility requirements 

 3.1. Entrance requirements 

 3.2. Framework for the degree recognition 

 3.3. Student assessment 

 

Core text 

 

Ruiz Corbella, M.; Álvarez González, B.; Collado, J. (coord.) (2010) Academic 

wayfarers. Asian-european initiatives in virtual mobility. Guide for Virtual Mobility 

in Higher Education.  Madrid: UNED. 

 
 

� Module IIl. Methodological design in virtual mobility 

One of the key elements when it comes to ensuring the quality of these virtual 

mobility projects is, without doubt, the correct planning of all the stages which 

make up the methodological design of distance learning. In addition, in every 

educational context it is vital to analyse the planning of all the elements which 

combine to reach the training goals. That explains why this module is so important 

- it studies the very elements of educational planning. If we want to promote 
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quality training we must study the methodological design in depth in order to be 

able to formulate:-  objectives, course content, educational interaction, etc. Not 

only that but also we must specify how the distance aspect is going to be 

managed and carried out.  etc.  

 
Aims 
 

- To identify the different elements which play a role in the planning of a virtual 

course. 

- To give content to each of these methodological  stages. 

- To know how to plan a post-graduate course in a virtual context. 

 

Outline 
 
Methodological perspective of virtual postgraduate courses 

 1.1. Learning outcomes 

 1.2. Programme design 

 1.3. Learning resources 

 1.4. Virtual classroom methodology 

 1.5. Virtual classroom interaction: teacher – student; student – student 

 1.6. Timetable and supervision by the virtual tutor 

 1.7. Evaluation 

Financing criteria for academic exchange in Virtual Mobility 

 2.1. Sequence of the Virtual Mobility procedure 

 

Core text 

 

Ruiz Corbella, M.; Álvarez González, B.; Collado, J. (coord.) (2010) Academic 

wayfarers. Asian-european initiatives in virtual mobility. Guide for Virtual Mobility 

in Higher Education.  Madrid: UNED. 
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8.- Methodology  

 
This course has been designed with a distance learning methodology which 

means that participants can take it from anywhere they choose and can combine 

it with activities and personal, family or professional responsibilities. 

 

At the same time, the organisation of the course tries to encourage the application 

of the theoretical knowledge acquired to the student’s professional context and 

enable the student to systematise their analysis of real-life situations and discover 

the means of improving procedures.  

 

The distance learning modality is an alternative to the conventional system. It 

seeks to respond to the current social and technical-scientific demands of society 

and also to efficiently meet the increase in the social demand for education. It is 

based on all the elements which educational technology can offer nowadays and 

it can reach more people and more places thanks to innovative methods and 

approaches.   

 

The methodological proposal is eminently participative which means students 

must get actively involved in their learning process. They are the main players 

who must commit to the development of their own training with a strong emphasis 

on reflection and creativity. One of the most relevant features of distance 

education is that it is based on and favours 

 

 

 

 

 

We should highlight the flexibility of the course which is afforded by virtual 

learning spaces - each student organises their own study process depending 

 

Independent and flexible learning. 
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upon their own time restrictions. Such flexibility means each person learns in a 

different way and a different pace, while at the same time it focuses on the  

 
 
 
 
 
 
This means that students organise themselves according to their time and needs 

and checks their own individual progress with the help of a tutor. To make it easier 

for courses to be self-taught, the following sequential structure has been adopted 

in the different modules:  

 
� Introduction: this covers the subjects taught and highlights the 

importance of each one. It helps to put the content of each subject 

area into context. 

� Aims: here we indicate the main goals to be achieved in each module. 

� Outline: this presents the different sections which make up each topic 

� Content: here we develop the initial outline more completely making 
use of the core text. 

 
� Activities: these are of great help when it comes to considering and 

checking the level of learning in more detail. They also add the 
necessary practical element to the topics studied on the course. 

  
 
We must remember that when following a distance education methodology:  
 
 
 
 
  
 
 
 
 
 
 
 
 
 

You are responsible for your own learning process 
 

What does that mean in 
practical terms? 

Self-learning. 
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That with the planned training proposal, the student is being given the opportunity 

to follow a course which requires the student to demonstrate their commitment to 

the task  in hand and a willingness to work, study and think through the 

professional know-how required to complete the task. 

 

More often than not, the student will learn independently. However, they do have 

access to a series of supports, of which the most important are: tutoring from the 

teacher using the channels which are typical of distance courses, specific basic 

teaching material which is related to the course - for example, the teaching guide 

itself and a core text which covers the content of each module. To complement 

this, there is also a virtual area to make it easier for students to get in touch with 

the teacher and/or other students and other telematic tools which deal with areas 

of particular interest. 

 
 
 
 
  
 

To design a student’s personal study process, it is a good idea to bear the 

following suggestions in mind - they are aimed at helping the student organise 

their study:  

 

 First of all, carefully read through the Teaching Guide. This will help 

get a general idea of the course and specific guidelines for carrying 

out the different activities. At the same time this will help instil a 

personal methodology to be able to study successfully.  

 

 Reflect upon the programme as a whole, to get an initial feel of the 

subject area. 

 

 Pay attention to the established aims - both general and specific - in 

How can we ensure a satisfactory learning 
process? 
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each module. This will help the student to ascertain the level of 

learning they have acquired. 

 

 Try to link the content of the different blocks of basic material to 

consolidate the learning process. 

 
 Use techniques for intellectual work such as underlining, outlining, 

diagrams and summaries to help and stimulate self-learning.   

 

It should be remembered that the main goal of this teaching plan  to create a 

theoretical-practical framework in which to address, plan and manage virtual mobility 

proposals.  

 
 

9.- Basic teaching material 

 

The teaching material plays an important role since its mission is to stimulate 

active and meaningful learning. With the case of distance learning, it is the very 

core of the educational process. For this course, students have access to material 

written by experts in the subject area. 

 

This material has been organised into two categories: basic and complementary. 

The former, as its name indicates, is essential for following the teaching-learning 

process. The latter has as its goal, to expand and complete the knowledge 

acquired. 

 

A. Basic teaching material: 

 

- Study Guide. (This document), which deals with general aspects of 

the course and offers specific guidelines for completing the 

compulsory activities. 
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- Core text, which contains the modules which together form the full 

programme of the course: 

Ruiz Corbella, M.; Álvarez González, B.; Collado, J. (coord.) 

(2010) Academic wayfarers. Asian-european initiatives in 

virtual mobility. Guide for Virtual Mobility in Higher Education.  

Madrid: UNED. 

 

Both materials are available on this website. 

 

B.- Complementary teaching material: 

 

To complement the basic material, it is important to consult documents and 

websites about the wide area of the internationalisation of higher education and 

specifically, student mobility. The idea is not to give the definitive list of basic 

documents but rather to offer a basic initial documentation from which each 

student can go into more depth.  

 

 

9.- Tutoring and follow-up 

 

Throughout the course, the student will have the support of the teacher of the 

virtual course who will answer the questions which come up in the forum, will 

encourage participation, suggest a study schedule to follow, clarify the doubts 

which a student may have and assess the activities which a student must hand in. 

The teacher must respond in less than 48 hours.  

 

Two key figures guarantee an effective follow-up in this course: 

 

� Technical Secretary of the Course:  
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An expert professional in the field of virtual areas. Their job will be to solve any 

telematic or administrative problems during the course.  

 

� Course Head Teacher: 

 

An expert teacher in virtual higher education areas, with experience in virtual 

mobility. Their tasks will focus on guiding the students’ learning process in the 

course and clarifying the doubts of the participants, also, moderating forums and 

other possible communication channels, marking the activities which make up the 

assessment process.  

 
10.- Assessment 

 

Assessment is a key element in any educational process and, as such, should be 

present throughout the whole learning process. It should be carried out in an 

informative way so that the student can assess their own progress by carrying out 

different activities and receiving feedback.  

 

Logically, the assessment process cannot be based on a single activity, but rather 

it should be comprised of a series using different media throughout the duration of 

the course. By doing so, we can get a true assessment of student progress. As 

such, this course employs the following elements: 

 
 

 

 

 

 

 

 

 

 

 

Activities 
grouped by 
topic 

Participation in the 
communication 

area 

online test 

Design of a 
virtual 

mobility 
l

Questionnaire 
at the 
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� Activities in the modules 

 

Three activities will be carried out in each module with the aim of relating theory 

and practice. These will be activities of critical analysis, reflection, defending a 

point, etc. which will help students get a grasp of the basic concepts, extend 

content and find out about virtual mobility experiences to give greater insight into 

these proposals.  

 

All answers must be supported by the arguments of related authors. The student 

must take care with the structure, logical order of the content, how they clarify 

concepts, the statements and negations which they make, bibliography, the 

references used etc. Each of these assignments must be between 3,000 and 

5,000 words in length. The following are some of the suggested activities per 

module: 

 

I. Student mobility: classroom-based mobility - virtual mobility 
 
 
1.- Analyse two or three experiences of virtual mobility which are being carried out 

in your country. Highlight the positive and negative aspects of each one.   

 

2.- To make mobility possible credits must be acknowledged. Analyse the 

scenario in your country for each of the elements which make real student mobility 

feasible. 

 

3.- The text must include a comparative analysis of the strengths and weaknesses 

of classroom-based and virtual mobility. According to your context, which are 

more relevant? Faced with the problems, what solutions can you suggest?  
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II. Organising virtual mobility 

 
1.- Draw a summary table to contrast the functions of the three key figures 

involved in a virtual mobility process. 

 

2.- Specify the countries with which you would like to undertake virtual mobility 

projects. Ascertain the academic calendar of each of them, their entry 

requirements, the credit system, etc. Check for possible trouble areas. 

 

3.- Find out about experiences or projects of virtual mobility. With the information 

obtained, carry out a critical analysis. 

 

III. Methodological design in virtual mobility 

 

1.- In your institution or another of which you are familiar, gather information about 

student mobility proposals. Which elements could be adapted to VM projects? 

 

2.-  Specify a methodological design for a particular virtual mobility experience. 

Use the protocols designed for virtual mobility. 

 

3.- Draw up a budget for a virtual mobility project. Find out about grants, subsidies 

etc. which could be available to students.  

 

 

� Participation in the area of communication  

 

The communication which takes place between all parties involved is of vital 

importance in any training process. As such, when it comes to assessing any 

distance education course, a lot of attention is paid to student participation in the 

different communication channels as a basic indicator of the student’s progress. 

Participation in forums and chats, the use of email based on key assessment 
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indicators (quality of their contribution, relevance of questions, reasoning, material 

to support point of view, etc.) are a source of information for assessment. 

 

� Online test 

 

At the end of the course, the student will complete an objective multiple choice 

test, on a specially designed section of the website. Before doing so, the teacher 

in charge will give precise instructions as to how it should be completed, as well 

as the time it will be available in the virtual classroom. The aim is to check the 

student’s understanding and grasp of the key concepts of the subject. 

 

� Virtual mobility proposal design 

 

One of the key elements in the assessment process will be an end-of-course 

assignment based on the design of a virtual mobility project in a real-life context. 

Analysing the real world, planning what tools will be needed and the stages which 

should be followed, the steps which must be carried out etc., will be the best 

possible scenario for ascertaining the student’s level of understanding and grasp 

of the course content.  

 

Basically, the idea throughout the course is to design, plan, manage and assess 

an experience correctly, based on a real-life situation, to make the student reflect 

upon virtual mobility design. Bearing in mind the importance attributed to this 

assignment in the make-up of the course, the project should be at least 12,000 

words in length.  

 

Below there is an example of a systematic virtual mobility plan which may be 

improved by making any necessary additions.  
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Taking as a guideline the assumptions mentioned above, and taking for granted 

that, basically, all projects should study real-life situations, for programming a virtual 

mobility plan, putting it into practice and assessing results, the basic stages are the 

following:   

 

 Laying the foundations 

 Analysing the real-life situation or the context 

 Planning virtual mobility 

 Implementing -development  

 Assessment and decision-making 

 

Laying the foundations 

 

This means answering the “what?“ and “why?“ questions of the planning of a 

virtual mobility proposal. Essentially, it means defending the basis or principles on 

which the proposed action is founded. It must be remembered that the theoretical 

assumptions of a project are not mere speculation with no practical value. Rather, 

they should be the support, the foundation upon which the educational action is 

built, and, at the same time, the reference point which should not be strayed from 

if the project is to be completed successfully. In a nutshell, what aspects are to be 

developed? 

 

 
 
To advance the principles, values, dimensions, attitudes and skills which 

Higher Education stands for and defends, 
 To adopt a holistic approach: the various stages should gel together as 

inter-related elements which make up the same, single system. 
 

 To promote the clear, transparent aims of virtual mobility, making them 
readily acceptable for all those involved. 
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� Presentation. This is about presenting the central idea of the design. 

An overall perspective must be given of the need for the project and 

its importance in the general context of higher education institutions 

and also to foresee any possible repercussions and possible future 

benefits for the population involved. The origin of the project must be 

mentioned briefly. Some broad statistical data may be quoted to 

help readers appreciate the relevance of the topic under discussion.  

 

� Theoretical basis. As has been mentioned, the basic framework of 

reference which is taken as read, should be cited to show the study 

has a reliable scientific basis taken from the field of Higher 

Education. It is worth emphasising this point as it gives the outline of 

the study which the operating process should follow. 

 

Summarising, the goal of this initial stage is to give an overview of the real 

situation which will be studied, in particular the accepted principles and theories in 

the subject area and a preview of the overall proposal to optimise the situation.  

 

� Analysis of the actual situation or context 

 

The socio-cultural context in which the proposal will be carried out is the central 

scenario under examination.  Knowledge of this is vital to developing the 

programmed stages. Not only the situation and dynamics of the selected 

environment must be understood but also the components and  indicators which 

are related to the needs, problems and resources and the main human resource 

profiles. Once the analysis is carried out it will give an accurate diagnosis which 

will make it possible to establish priorities as regards the action to be taken and to 

better define the objectives.  In order to meet the established objectives the 

following steps have been recommended - they are inter-related and their 

corresponding make-up is given:-  
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� Description of the context. The aim is to gather relevant information, 

even if it means going back to the beginning to predict the future. 

Answers will be sought for questions such as: what are the general 

difficulties? What prevents the community or any of its groups or 

individuals from progressing? What are the strengths and 

weaknesses? It entails the following tasks:- 

 

� Find the sources to obtain data about the educational, socio-

cultural and socio-economic fields of the institutions and the 

geographic area where the virtual mobility takes place, paying 

particular attention to features of particular interest for their 

relevance to the subject area. 

� Describe the characteristics of the institution promoting the 

activity, paying special attention to its sphere of influence.  

� Analyse and interpret the results obtained.  

 

� Specifying needs and problems. This refers to the identification of 

the principal difficulties which should be resolved. It is necessary to 

analyse the possibilities for virtual mobility by: 

� Establishing the main needs or interests, paying special 

attention to how they are perceived, 

� Identifying possible barriers which could complicate the 

completion of the task in hand, 

� Formulating the process of implementing virtual mobility as 

specifically as possible 

� Determining the outstanding features of the population 

involved. 

 

� Selecting alternatives. It normally happens that needs are many and 

varied, making it impossible to solve them all. That is why the 

following criteria should be used:  urgency,  importance, degree of 
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impact, reliability, cost-benefit analysis to be able to make the best 

choice from all the existing shortfalls. To do so, it will be necessary 

to: 

 

�  Establish priorities about interests and needs for which 

solutions will be sought. 

� Locate the project 

� Provide resources and, depending upon the provision, highlight 

the available resources which could be useful in the 

development of the plan. 

 

The stated stages and their corresponding tasks are sequential but they may be 

mixed. 

 

� Programming 

 

This stage is intended to propose a virtual mobility design in a specific institution.    

 

“Programming” is understood to be the process which defines and co-ordinates 

the ends and the means. The action to be taken during this stage must be 

coherent with the starting point and the objectives designed. It is not a question of 

a practical intervention per se but rather a preliminary design to anticipate what 

will happen later. In as much as it is a process it will be creative because the 

leader and users will take part, prospective because it entails a forecast before 

real action is taken and systematic because it harmonises and fuses all the 

elements involved.  

 

In order to carry out the programming process, the classic questions much be 

answered: what are the desired goals? What action must be taken to reach them? 

How should it be organised? What resources are available? At this stage it is 

important to give the project a time-scale. The approximate duration should be 
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estimated and deadlines set for the completion of each task. There is an ample 

bibliography of material for scheduling. Planning, which shows all activities 

collectively with their date and duration, and Gantt chart, which includes the tasks 

before during and after the activity (and possibly even the person in charge of 

each of them), are particularly well-known. In any case, it is vital to allocate times 

realistically and leave a margin for unforeseen events. 

 

For any activity to be successful, a series of diverse media are necessary. It is 

generally suggested that, of the resources to be used, be they institutional or from 

outside, it is best to use ones to which we have direct access. It should be 

remembered that in the stage at which the current situation is analysed, this issue 

was considered and now is the time to go into more detail as it is just as important 

to know what resources are available as to obtain maximum use from them. 

Budgetary and financial clarity is also a very  important element for gauging 

efficiency. Resources tend to be classified as follows:  

 

� Human. Firstly, it is necessary to quantify human resource needs and 

qualifications required in each case, as well as how tasks are to be 

allocated: virtual mobility co-ordinators, teachers, tutors, support staff, 

teams of technicians, etc. It will be necessary to ascertain if special 

means should be set to train human resources to work on the project. 

 

� Material. It is necessary to bear in mind the telematic media, how 

appropriate they are, the instruments and whatever is required to carry 

out the project. 

 

� Financial. Running the project implies costs, expenses. The budget for 

the project must be a true reflection and include all possible cost areas. 

At the same time, attention must be given to the system of payment, 

i.e., how funds will be generated to cover the costs which feature in the 
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budget. These include: self-funding, subsidies, the institution, parties 

involved etc.  

 

 

� Execution-development 

 

The execution and development of a project means carrying it out. It is the 

moment when we explain how the different tasks will be organised, developed, 

co-ordinated and how they fit together in such a way that the chain does not suffer 

drastic delays which could put the completion of the project in jeopardy.  

 

One preliminary question which is of utmost importance - if it has not been 

considered before - is to publish the virtual mobility project so that the groups who 

may be interested are aware of its existence. At the same time it is a good idea to 

inform potential users so that they know of the benefits they could obtain if they 

take part. 

 

While work is being done on the project, permanent systems and areas must be 

set up for systematic reflection, communication and follow-up of development. 

The aim of this process is to gather information, which is as reliable as possible, 

about how the different tasks of the programme are progressing. This serves a 

double purpose. On the one hand, to modify and re-direct any element of the 

process which is falling short of the established goals. On the other hand, and at 

the same time, to have access to data which allows us to assess the project. 

Basically the idea is to carry out preventative supervision and to be able to predict 

how the project will develop. 

 

One important activity in the project is to study how the established methodology 

is working, particularly when it comes to criteria such as: how efficiently 

responsibilities and tasks are allocated, how well information channels are 

functioning, the systems of decision-making and co-ordination and others which 
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may be of particular significance. Of similar importance is the observation and 

supervision of the methodology in each activity - interaction with the participants, 

promoting active participation, how the proposed formulae have been received 

and flexibility in the decision-making process.  

 

To sum up, the implementation and development of a VM project requires a 

follow-up of the actions carried out, the steps which are being taken, the 

difficulties encountered and the gathering of data which will improve the 

functioning of the project. 

 

� Assessment and decision-making 

 

The assessment is the on-going process which takes place from the outset - the 

project design - and is not a single specific activity at the end. It is always 

changing and developing and its goal is to carry out a continuous check on how 

appropriate current processes are for decision-making. It basically answers the 

question, “what have we achieved?“ 

 

Generally speaking, assessment has been identified as the detection of gaps and 

shortfalls or aspects of the project which have not been performed properly. This 

vision has changed in recent times, given that the most important contribution of 

the assessment processes is to help to improve the current situation.  

 

The three basic components of the assessment process are: the gathering of 

reliable information, evaluation by establishing the appropriate criteria, and taking 

decisions to improve the project. Performing the assessment will allow us to 

establish the current situation, to help us make a better choice of options to work 

through all possibilities and to aid in the comprehension of possible limitations.  

When the assessment processes loses this capacity and becomes selective, its 

function ceases to be truly educational. In general terms, all assessment must be 

based on, and gather, reliable information about:  
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� How the objectives have been achieved  

� Any obstacles and difficulties which were encountered, and, 

� The main achievements of the project. 

 

The main assessment modes in the field of education are generally accepted 

nowadays are the following: 

 

� Initial (or diagnostic) assessment. This consists of a critical 

consideration of the reasoning for the project, the motives behind it, 

and the needs of the target community. Among the assessment 

criteria are: the reliability of the initial diagnosis, the degree of fit 

between the needs and the proposals and just how feasible and 

practical the project is. 

 

� The process (or on-going) assessment. This takes place during the 

programming  and running of the process to ensure it is performed 

as expected. Either on an on-going basis or following a plan of 

scheduled checks, the capacity to provide a response to the needs 

or interests which have been discovered should be checked.    

Among the criteria to be applied are the following: efficiency (the 

balance between the resources used and the expected effects); 

coherence, pertinence and appropriateness for the established 

objectives, and also checking whether or not the correct strategies 

have been drawn up and carried out in order to redirect the activity, 

when necessary, and deal with setbacks flexibly and creatively.  

 

� The assessment of the finished product.  Following on from the 

previous criteria, at this stage we gauge whether or not, and to what 

extent, the objectives have been reached, and also if other 

unforeseen ones have been achieved. It is necessary to analyse the 
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results and their effects on those who benefit directly from the action 

and other stakeholders.   This is carried out once the activity has 

been finished and it serves to make decisions about continuity, the 

conclusion and/or the modification of the assessed action. Among 

the criteria to be considered we include: effectiveness, efficiency, 

reliability (in terms of the ratio of activities begun to activities 

completed) and the satisfaction of all those involved and,  in 

particular, the users. 

 

Once the assessment is complete the conclusions and future proposals must be 

written up. This section should: highlight the main effects, mention the possible 

repercussions in the institutions, the participants and the area, as well as 

indicating the decisions, suggestions or recommendations to improve the project.  

Also, any documents which could be considered of interest may be included as an 

annex. 

 

The assignment ends with the annexes, if they are considered necessary and with 

the bibliography of all material used which should follow the following format: 

 

� Books: Author(s) (Surname in capital letters and the initial of the first 

name, also in capitals) year published (in brackets). Title (in italics) 

Place published: publisher. Example: Moore, M. G. (ed) Handbook 

of Distance Education. Mahwah, NJ: Lawrence Erlbaum Associates 

Inc. Publ. 

 

� Magazine articles: Author(s) (Surname in capital letters and the 

initial of the first name, also in capitals) year published (in brackets). 

Title of the article. (in quotation marks). Name of the magazine (in 

italics), volume or issue, pages consulted.  

 

� Questionnaire at the beginning and end of the course 
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One element which will be of special help for the assessment of the course and, 

at the same time, to gauge how successful it has been in achieving the objectives 

both of students and of the course in general, is the questionnaire to be filled in  in 

both of the key moments of this educational process: the beginning and the end.  

 

 

11.- Final assessment 

 

Finally, and bearing in mind the nature of this course, no numerical evaluations 

will be given at any moment of the assessment process. Rather, the assessment 

will be of a qualitative nature which help students progress in their studies, correct 

errors and so reach the established goals. On completion of the course, students 

will receive a certificate.   

 

Schedule of activities 

Activity Scenario Delivery  
 

Date 
Maximum 

score 

 
Participation 
in the Forum 

 

Virtual 
classroom 

group 
- 

 
Throughout 
the course 1 

 
Proposed 

activities in 
the modules 

 

Virtual 
classroom 

Assignment 
personal 

Sent via 
“aLF” e-
Learning 
platform 

 
 

At the end of 
each module 

2 

Design of a 
virtual 

mobility 
proposal 

Virtual 
classroom 

assignment 
personal 

Sent via 
“aLF” e-
Learning 
platform 

 
At the end of 
the course 6 
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Online test 

Virtual 
classroom 
Individual 

 

Online test 
stored on 
“aLF” e-
Learning 
platform  

 
At the set 

time  
 1 

 

 

13.- Resource documents 

 

European Union 
 
Higher Education in the EU: 
http://ec.europa.eu/education/policies/educ/higher/higher_en.html 
 
The Bologna Process in the European Commission: 
http://ec.europa.eu/education/policies/educ/bologna/bologna_en.html 
 
Official page of the Bologna Process: 
http://www.ond.vlaanderen.be/hogeronderwijs/bologna/ 
 
This web gathers the actions aimed to promote student mobility 
http://www.mec.es/educa/ccuniv/erasmus/resultados/PAP/llp_convocatoria_2007
_es_1_v2102.pdf  
 
This website presents the actions developed within the Erasmus Programme 
http://ec.europa.eu/education/programmes/llp/erasmus/index_en.html 
 
This website presents the actions developed within the Postgraduate Programme 
Erasmus-Mundus: 
http://ec.europa.eu/education/programmes/mundus/index_en.html 
 
Ploteus, European portal to present present learning opportunities to facilitate 
mobility 
 www.ploteus.net. 
 
Network for the educational information in Europe 
http://www.eurydice.org/portal/page/portal/Eurydice 
 
European Association for Distance Teaching Universities   
http://www.eadtu.nl  
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Council of Europe 
 
Higher education in the Council of Europe: 
http://www.coe.int/t/dg4/highereducation/default_EN.asp? 
 

UNESCO 
 
Higher education in UNESCO: 
http://portal.unesco.org/education/es/ev.php-
URL_ID=44351&URL_DO=DO_TOPIC&URL_SECTION=201.html 
 
UNESCO resources to impulse distance higher education: 
http://portal.unesco.org/education/es/ev.php-
URL_ID=42843&URL_DO=DO_TOPIC&URL_SECTION=201.html 
 

Specific Centre intended for the analysis of higher education 

European Centre for Higher Education: CEPES  
http://www.cepes.ro/ 
 
Institute for Statistics 
Global Education Digest 2009. Comparing Education Statistics across the world. 
http://www.uis.unesco.org  
 
Hadad, G. (2005) Guidelines for quality provisión in cross-border Higher 

 Education. Paris, UNESCO. Disponible en:  

http://www.unesco.org/education/guidelines_E.indd.pdf 

 
Khvilon, E. (coord.) (2002) Aprendizaje abierto y a distancia. Consideraciones 

 sobre tendencias, políticas y estrategias. París, UNESCO. Disponible en: 

 http://unesdoc.unesco.org/images/0012/001284/128463s.pdf 

 

UNESCO Education, university quality and mobility. Available from:    

http://portal.unesco.org/education/en/ev.php-

URL_ID=21934&URL_DO=DO_TOPIC&URL_SECTION=201.html 

 

World Bank  
 



 
Study Guide 

Active Asia. Agreement n. 2007-2309 MUN-MUNB41  ll 
 

        39

Page on education: 
http://web.worldbank.org/WBSITE/EXTERNAL/TOPICS/EXTEDUCATION/0,,men
uPK:282391~pagePK:149018~piPK:149093~theSitePK:282386,00.html 
 
This page is dedicated to tertiary education  
http://web.worldbank.org/WBSITE/EXTERNAL/TOPICS/EXTEDUCATION/0,,cont
entMDK:20298183~menuPK:617592~pagePK:148956~piPK:216618~theSitePK:2
82386,00.html 
 

OECD 
 
This web page is dedicated to higher education: 
http://www.oecd.org/topic/0,3373,en_2649_39263238_1_1_1_1_37455,00.html 
 
 
European Documents for the recognition of students mobility  
 
ECTS 
http://ec.europa.eu/education/programmes/socrates/ects/index_en.html  
 
Diploma Supplement 
http://ec.europa.eu/education/policies/rec_qual/recognition/diploma_en.html 
 
 
Links and Documents of interest on mobility 
 
This page of the EU gathers the initiatives and documents on student mobility 
Learning abroad 
http://ec.europa.eu/education/policies/abroad/lear_abroad_en.html 
 
ENIC – NARIC Code of good practice in the provision on transnational education 
http://www.enic-
naric.net/documents/REVISED_CODE_OF_GOOD_PRACTICE_TNE.pdf  
 
OECD (2005) Guidelines for quality provision in cross-border higher 

 education.(online). Available from:  

 http://www.oecd.org/dataoecd/27/51/35779480.pdf  

 
UNESCO/ OECD (2005)  Guidelines for quality provisions in cross-border 

 higher  education. (online). Available from: 

 http://portal.unesco.org/education/es/ev.php-

URL_ID=41508&URL_DO=DO_TOPIC&URL_SECTION=201.html 
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14.- Glossary 

 

A glossary is available in the platform of the ACTIVE Asia Project which includes 

all basic terms related to the planning and management of virtual mobility.  

 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 


